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Abstract

Problem Statement: In its broadest sense, well-being encompasses happiness,
life satisfaction, fulfillment, stress, and the affective and cognitive
evaluation of one’s life. The concept of well-being includes humans’
positive and negative emotional states, their life satisfactions, and domain
satisfactions. It can be seen that variables which predict the well-being
levels of many groups (young, adult, married, etc.) have been examined.
Determining the variables that predict the well-being levels of university

students who return to Turkey, will help to take measures which can make

life easier for the aforesaid group.

Purpose of study: The purpose of this study is to reveal whether the well-
being levels of the Turkish university students who have lived abroad for a
while and continue their university education in Turkey vary with “Sex”,
“Time Spent Abroad”, “Success at School”, “Economic Conditions. of the
Family”, “The Amount of Pocket-money”, “Relations with Friends”,
“Relations with Instructors” and “Percieved Parental Attitude”.

Methods: At Hacettepe Universtiy, in the 2007-2008 academic year, a
Subjective Well-being Scale was applied on 111 students at the
departments of German, English, and French Language Teacl.ing, where
the number of students who have lived abroad is the highest. Students
who have lived abroad for a period of at least 1-3 years were accepted as
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“students with experience abroad”. The data acquired were tested by t test
and one-way analysis of variance for unrelated measurements.

Findings and Results: The findings of the study show that the well-being
levels of universtiy students who have lived abroad do not vary with sex,
time spent abroad, perception of success at higher education, and the
economic conditions of the families; while they do vary by parental
attitudes, relations with instructors and friends, and pocket-money
variables. \

Recommendations: It is recommended for university students who have
lived abroad and continue their university education in Turkey that
services shall be provided to improve their interpersonal communication
skills, their pocket money shall be regulated in order to meet their daily
needs, and parents shall be provided with training on a democratic and
tolerant attitude no matter how old their child is.

Keywords: Well-being, university student, living abroad, parental attitude,
interpersonal relations

As of the moment individuals start to exist, they have to adapt to the
environment in which they live. Efforts for adaptation cause some
difficulties. Therefore, efforts aiming at understanding humans and
improving adaptation focus rather on the problems experienced. In
addition, it is possible to say that studies carried out in the pyschological
field from the 1990s do not solely aim at understanding negative
experiences or eliminating their effects. In the past decade, such concepts
as Happiness, Wellness, and Well-being have been research subjects for

psychology.

’

In the literature it could be seen that the concept of well-being is described to
include humans’ positive and negative emotional states, life satisfactions, and
domain satisfactions. In its broadest sense, well-being encompasses happiness, life
satisfaction, fulfillment, stress and the affective and cognitive evaluation of one’s life
(Prieto, Diener, E., Tamir, Scollon & Diener, M., 2005). Today, researchers who study
SWB, conceptualize it as a multi-faceted field which includes cognitive and affective
sub-components. The. affective components of SWB include negative and positive
emotions. The affective component represents the ongoing part of SWB. The
congitive components of SWB, however, include evaluations regarding judgements
of life satisfaction. The judgements generally represent life satisfaction or domain
satisfaction. Domain satisfaction is usually centered on specific fields of life such as
work, marriage, and leisure time. Life satisfaction in general includes cognitively-
focused evaluations regarding life as a whole (Pavot & Diener, 2004) .

SWB introduces a variety of means in evaluating the life quality of people. Within
the emotional field, individuals may react with their experience, many positive
emotions and few negative or unsatisfactory experiences. In the mental field, they
may make judgements on life satisfaction and fulfilment in their lives because
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everything is going alright in a person’s life as long as s/he is in a subjective well-
being state (Diener, Kesebir & Lucas, 2008).

Studies that have contributed to the concept of well-being have constituted a
comprehensive definition of psychological adaptation. Ryff and Singer (1996) explain
“well-being” as the statement free of major psychological problems and suggest a
theoretical model consisting of six components regarding the concept of well-being.
These components are self-acceptance, establishing positive relationships with
others, autonomy, controlling the environment, aim in life, and personal
development (Aysa, McCarrey & Ark, 2001). This multi- dimensional model has
integrated with positive functions, Erikson’s stages of psychosocial development and
Maslow’s concept of self-realization. This model was put forward as a reaction
against lack of theoretical fundamentals for the concept of well-being. Although six
structures having intermediate relations with each other were defined by Ryff (1995),
these were seen as adequately independent and separate structures (Aysa ,
McCarrey & Ark, 2001).

When the literature is examined, one can encounter many studies on-differences
between groups and the relations between well-being and sex (Shmotkin, 1990;
Fujita, Diener, & Sandvik, 1991; Diener, Suh, Lucas, & Smith, 1999; Nolen-Hoeksema
& Rusting, 1999; Lucas & Gohm, 2000; Holmes, 2001; Dost, 2004), age, education
(Keyes, Shmotkin and Ryff, 2002), culture (Elliot, Chirkov, Kim & Sheldon, 2001;
Quraishi & Evangeli, 2007), life satifaction (Boschen, 1996, Greenspoon & Saklofska,
1998), irrational beliefs (Civitci, 2009), depression, anxiety, stress (Katja, Péivi, Terttu
& Pekka 2002; Kazarian, 2005), and economic income (Diener and Biswas-Diener,
2002)

When the findings of the study are examined, it can be seen that well-being level
does not vary with sex and income levels (Shmotkin, 1990; Fujita, Diener, & Sandvik,
1991; Diener, Suh, Lucas, & Smith, 1999; Nolen-Hoeksema & Rusting, 1999; Lucas &
Gohm, 2000; Holmes, 2001; Dost, 2004; Diener and Biswas-Diener, 2002). On the
other hand, it is observed that well-being level creates significant differences in life
satisfaction, irrational beliefs, and competence in social relations (Boschen, 199,
Greenspoon & Saklofske, 1998; Diener & Seligman, 2002; Civitgi, 2009). Keyes,
Shmotkin and Ryff (2002), observed that optimal well-being increased as age,
education, extraversion, and conscientiousness increased and as neuroticism
decreased. While there are studies stating that well-being levels vary with cultural
features (Quraishi and Evangeli, 2007), there are also others that claim the opposite
(Elliot, Chirkov, Kim & Sheldon, 2001). Findings of the studies that examine the
relation between the state of health or actions aiming at health protection and well-
being (Katja, Péivi, Terttu & Pekka 2002; Kazarian, 2005), show that there is a high
positive relationship between well-being and the behaviours in question. Gengdz
and Ozlale (2004) investigated direct and indirect effects of social support on
psychological well-being. And they observed aid-related social support and
psychological well-being association was partially mediated by experiencing fewer
life stresses. Otherwise appreciation-related social support had a direct effect on
psychological well-being.

In the literature, no study exists on the well-being levels of students who were
born in another land or culture, lived there for a certain period and came to Turkey
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to continue their education. However, problems still exist for the third generation of
families who immigrated to Central Europe, although these young people seem to
have adapted to the enviroment they live in (II. International Congress of European
Turks within the context of Education and Culture, final declaration, 2009).
According to the Specialization Commission Report of the eighth five-year
development plan, “inequalities in education” is one of the important problems. In
European countries such as Belgium and Germany, where the number of Turkish
inhabitants is relatively high, it is noticable that when compared to these countries’
own young population, the ratio of Turkish students who can continue their higher
education is very low.

Higher Education Institutions in Turkey” (2008) established that, as compared with
their peers who were born and grew up in Turkey, these young siudents spend more
time studying at university then they do in secondary education and participate in
fewer social activities. In the aforementioned study, the students expressed that they
were content with their higher education in Turkey, and that they would be less
sucessful if they continued their studies abroad.

In this study, the aim is to reveal whether the well-being levels of Turkish
University students who have lived abroad for a while and countinue their higher
education in Turkey vary with “sex”, “time spent abroad”, “success at school”,
“economic conditions of the family”, “the amount of pocket-money”, “relations with
friends”, “relations with instructors” and “percieved parental attitude”.

Method
Participants -

In the 2007-2008 school year, bachelor’s level students at Hacettepe University,
Departments of German, English, and French Language Teaching, where the number
of students who had lived abroad is the highest, were included in the study. Students
who had lived abroad for at least a period of 1-3 years were accepted as “students
with experience abroad”. The research group consists of 111 students, 35 (31,5 %) of
which are males and 76 (68,5%) females. The distribution of the research group
students by departments and time spent abroad is given in Table 1.
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Table1
The Distribution of the Research Group by Departments and Time Spent Abroad

Department

Time German English French
Language Language Language
Teaching Teaching Teaching Total

1-3years n

11 - - 11
% 9,9
4-6 years n 14 - - 14
% 12,6
7-10 n 12 2 1 15
years
% 13,5
11-13 n ) ) . 9
years
% 19,8
14 and n 47 1 1 49
more 9% , 44,1
Total n 106 3 2 111
% 95,5 2,7 1,8 100

Table 1 shows that almost 96% of the students with experience abroad study at
the Department of German Language Teaching. It can be seen that nearly 64% of the
students have lived abroad for 10 years and more.

Instruments

Research data concerning the dependent variable were gathered by the
“Subjective Well-being Scale” prepared by Tuzgdl Dost (2004). Data regarding
independent variables were acquired with the personal information forms prepared
by the researchers. The “Subjective Well-being Scale” is composed of 46 items, and
includes personal judgements regarding life domains and positive and negative
emotional expressions. The scale is in the form of a 5-point Likert scale using the
terms “completely suitable”, mostly suitable”, “partially suitable”, “slightly suitable”
and “not suitable at all”. Twenty-six items of the scale are positive while 20 of them
are negative. Negative expressions include the 2, 4, 6, 10, 13, 15, 17, 19, 21, 24, 26, 28,
30, 32, 35, 37, 38, 40, 43 and 45 items. The negative espressions are scored by
inversion. The lowest score that can be reached on the scale is 46, and the highest 230,
A high score indicates a high level of well-being.
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Validity of the Subjective Well-Being Scale. As for the validity of the Subjective Well-
Being Scale, for peer opinion, structural validity, item validity, and item-total
correlations, the discriminant function of the test was checked by means of bottom-
up 27% score groups as compared by t test. Factor loadings obtained at the end of the
factor analysis of the scale items vary between 30 and 664. The bottom-up 27% score
means obtained by applying the 46-item scale on 209 people in order to check the
discriminant function of the test were compared by t test and the result was found
meaningful ( t:26.88, p<.01). Moreover, Beck Depression Inventory was used for
parallel form validity. An opposite relation coefficient at 01 level and a value of -70
was found between the scores obtained from each scale. As a result, the scale has
been concluded to be valid based on all validity methods estimated (Dost, 2004).

Reliability of the Subjective Well-Being Scale. The Cronbach Alfa reliability
coefficient was found to be 93. While the test/re-test reliability coefficient obtained
by applying the scale on 39 people and applying it again after two weeks was found
to be 86 (Dost, 2004).

Data Analysis

The data acquired from the well-being scale were tested as to whether they meet
normal distribution and homogeneity of variances which are among parametric
statistical assumptions and were found to meet parametric statistical assumptions.
Therefore, t test for independent sample groups was used in order to test the
difference between two group means, and One-Way analysis of variance (ANOVA)
to test the difference between means of more than two groups. In cases where
variances are homogenious, LSD and Tukey multiple comparison tests were used in
order to determine the cause of the difference between groups. Coefficient of error
was taken as .05.

Findings and Results

Whether the “Well-Being Scale” score means of students with experience abroad
vary with sex was analysed by t test. Accordingly, t test results of well-being scale
score means of university students by sex are given in Table 2.

Table 2
t Test Results

Sex . n X s df t Sig.
male - 35 175,7 22,5 109 -341 ,734
female 76 177 4 25,3

When Table 2 is analysed, it can be seen that there is no significant difference
between the students’ well-being score means by variable of sex [t(109)= -341,
p>.05]. No significant difference by sex was observed in the university students’
well-being levels. '
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Whether university students’ well-being scores vary with time spent abroad
variable was tested by ANOVA and the results are presented in Table 3.

Table 3
ANQOVA Results

Source SS df MS F Sig.
Between Groups  2247,114 4 561,778 ,944 ,442
Within Groups 58331,275 98 595,217

Total 60578,388 102

The results of analysis show no significant difference between the students” well-
being scores by time spent abroad [ F(4-98)=,944, p>.05)]. In other words, well-being
levels of the students do not vary with time spent abroad.

Whether university students’ well-being scores vary with the perception of success at
higher education was tested by ANOVA and the results are presented in Table 4.

Table 4
ANOVA Results

Source SS - df MS F Sig.
Between Groups  4493,091 3 1497,697 2,630 ,054
Within Groups 60924,009 107 569,383

Total 65417,099 110

According to Table 4, there is no significant difference between the students’
well-being scores by the perception of success at higher education [F(3-107)=2,630 p>.05)].
Accordingly, it is observed that well-being levels of the students do not vary with the
perception of success at higher education.

Whether university students’” well-being scores vary with the economic
conditions of the family was tested by ANOVA and the results of analysis are
presented in Table 5.
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Table 5
ANOVA Results

Source SS df MS F Sig,.
Between Groups 4927,807 5 985,561 1,702 141
Within Groups 60233,866 104 579,172

Total 65161,673 109

The results of the analysis show no significant difference between the students’
well-being scores by the economic conditions of the family [F(5-109)=1,702 p>.05)]. In
other words, well-being levels of the students do not vary with their perception
regarding families’ economic conditions.

Whether university students’ well-being scores vary with the amount of their -
pocket money was tested by ANOVA and the results of analysis are presented in Table 6.

Table 6
ANOVA Results

Significant
Source SS df MS F  Sig. Difference
Between 4617665 2 2308,833 40800 020 A€
Groups
Within Groups ~ 60544,007 107 565,832
Total 65161,673 109

P<.05 (A=Adequate amount of pocket money, C=Inadequate amount of pocket
money)

The results of the analysis show a significant difference between the students’
well-being scores by the amount of their pocket money [F(2-107)=4,080 p<.05)].
According to the result of the Tukey test applied in order to find the cause of this
difference, the well-being levels of the students who find the amount
“adequate”(¥ =183) is higher than those who find it “inadequate” (¥ =168).
Accordingly, there is a difference in favour of students who find the amount
adequate.

Whether university students” well-being scores Véry with their relations with
friends was tested by ANOVA and the results of analysis are presented in Table 7.
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Table 7
ANOVA Results
Significant

Source SS df MS F Sig. Difference
Between 7901131 2 050566 7382 001 0
Groups
Within Groups  57260,541 107 535,145
Total 65161,673 109

‘P<.01 (A=Quite good, B= Good)

According to Table 7, there is a significant difference between the students’ well-
being scores by their friend relationships [ F(2-107)=7,382 p<.01)]. According to the
result of the Tukey test applied in order to find the cause of this difference, the well-
being levels of the students who express that their friend relationships are quite good
(¥ =183) is higher than those who say they are good (X =168). The research finding
shows that there is a difference in favour of students who describe their relationships
as quite good.

Whether university students’ well-being scores vary with their relations with
instructors was tested by ANOVA and the results of analysis are presented in Table 8.

Table 8
ANQVA Results

‘ Significant
Source SS df MS F Sig. Difference
Between 6242,684 2 3121,342 56477 o005 G BC
Groups '
Within Groups  58590,032 106 552,736
Total 64832,716 108

‘P<.01 (A=Quite good, B=Partially good, C= Not good at all).

The results of the analysis show that there is a significant difference between the
students’ well-being scores by their relations with instructors [F(2-106)=5,647 p<.01)].
According to the result of the LSD test applied in order to find the cause of this
difference, the well-being levels of the students who express that their relations with
instructors are quite good (X =179) and partially good (¥ =182) is higher than those
who say they are not good at all (¥ =165). The difference found is in favour of groups
who describe their relations as quite good and partially good.

Whether university students’ well-being scores vary with perceived parental
attitudes was tested by ANOVA and the results of analysis are presented in Table 9.
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Tablo 9
ANOVA Results

, : Significant
Source SS Df MS F Sig. Difference
Between 9165019 4 2091255 4,294 003 P
Groups
Within Groups  54959,898 103 533,591
Total 64124,917 107

P<.01 (A= Democratic and Tolerant, D= Indifferent)

According to Table 9, there is a significant difference between the students’ well-
being scores by the parental attitudes they perceive [ F(4-103) = 4,294 p<.01)]. According
to the result of the Tukey test applied in order to find the cause of this difference, the
well-being levels of the students who describe their parents’attitudes as democratic
and tolerant, good (¥ =187) is higher than those who say they are indifferent (X =147).
The difference found is in favour of the group who describes their parents’ attitudes
as democratic and tolerant. ‘

Discussion and Suggestions

The first of the problems dealt with in the study was whether the well-being
levels of the students who have lived abroad for a while vary with their sex. In the
analyses of the relevant literature, it has been found that sex is not a predicted
variable for the well-being levels (Shmotkin, 1990; Fujita, Diener, & Sandvik, 1991;
Diener, Suh, Lucas, & Smith, 1999; Nolen-Hoeksema &Rusting, 1999; Lucas&Gohm,
2000; Holmes, 2001; Dost, 2004), while 1t has been considered that especially female
students may feel more under pressure in Turkey in comparison with their life
abroad and this may adversely affect their well-being levels. Findings obtained
comfirmed this opinion as they were parallel with the literature. Taking into
consideration the fact that students in the research group are university students,
with research carried out on students of different age groups, the effect of sex on the
well-being levels of students who have lived abroad can be generalized.

Research findings show no significant difference between students’ well-being
levels and the time spent abroad. Time spent abroad was emphasized in terms of the
adaptation process of students who return to their country after an experience in
another land or culture. It was thought that the longer the time spent abroad, the
harder it may be to adapt to Turkey and that this situation may create a significant
difference between well-being levels of the students. However, in the focus group
discussions held with research group students, it was discovered :#hat most of the
students had returned to Turkey at least a year ago. Therefore, it could be asserted
that students might have adapted to the environment in this period.

According to the reasearch findings, there is no significant difference in students’
well being levels with regard to their success perception. This finding is in conflict
with Dost’s finding (2004) with which he established a difference in favour of
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students who consider themselves successful. The author (2008) in a similar study,
stated that students who return to Turkey for higher education spend more time
studying than they do in secondary education. Based on this, it can be thought that
students may attribute their failure to reasons other than academic inadequacy and
hence the variable of academic success may not have created a difference in students’
well-being levels.

No significant difference in well-being levels of the students who have lived
abroad was found by their perception of the family’s economic income, whereas it
was found that well-being levels vary with their perception of pocket money. It was
observed that the well-being levels of the students who find the amount of daily
pocket money “adequate” is higher than those who find it inadequate. Research
findings on income and well-being relations vary. Diener and Biswas-Diener (2002)
observed that although the well-being levels of individuals with good income states
are slightly higher than those whose income is not good, this difference does not
constitute a meaningful indicator; in fact individuals who prefer material goals to
other values as the aim in life are less happy. Nevertheless, Boschen (1996) and Shek
(2003) have stated that income level predicts life satisfaction that is an indicator of
well-being. As for this study, it could be asserted that a similar finding to Boschen
(1996) and Shek’s (2003) research was obtained taking into consideration the fact that
students’ well-being levels vary with their pocket money, but not with the economic
conditions of the family. Well-being levels of the university students, who can be
considered as young adults, vary with their own incomes and not with the family’s.

When the well-being levels of the students are examined by their relationships
with friends and instructors, it can be seen that the well-being states of the students
who claim to have “quite good” relations with instructors are higher than those who
claim their relations are “not good at all”, and students who describe their relations as
“partially good” have higher well-being levels than those whose relations are “not good
at all”. Similarly, it was found that students who describe their friend relationships as
“quite good” have higher levels of well-being than those who describe them as “good”.
Diener and Seligman (2002), having dealt with well-being from the point of social
relations, expressed that good social relations are necessary for well-being, but not
adequate. In addition, Regina and Loke (2005), in their study, have found that well-
being levels of female students whose interpersonal relations are good, are higher. It
could be asserted that results obtained in the research appear to be parallel with the
findings of the aforementioned researchers. When well-being levels are analysed in
terms of parental attitudes, well-being levels of the students who describe their
parents’ attitudes as “democratic and tolerant” were found to be higher than those of
the students who describe them as “indifferent”. This finding is supportive to Dost’s
(2004) research findings. As emphasized in Ryff and Singer’s theoretical model
(1995), which they carried out regarding the well-being concept, and also accepted in
this research, well-being levels of the students who can establish positive relations
with others seem higher.

In order to improve interpersonal relations of students who have lived abroad
and continue their higher education in Turkey, some services should be provided.
Thus, a hand can be given to improve their relations with instructors and firends.
Scholarship opportunities should be improved in order to arrange their pocket
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money so that it could meet their needs. Parents should be provided with training on
democratic and tolerant attitudes towards their children no matter how old they are.
Researchers who will work with similar groups are advised to extend the time
anticipated in order to accept that the students have lived abroad and to include the
students within the scope of the study in the very first year they come to Turkey.
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Yurt Disinda Yasamis Universite Ogrencilerinin Iyi-Olus Diizeyleri:

Hacettepe Universitesi Ornegi
(Ozet)

Problem Durumu: Insan var oldugu andan itibaren i¢inde bulundugu
gevreye uyum saglamaya cahsir. Uyum ¢abalar1 beraberinde bir takim
giigliiklere de neden olabilmektedir. Bu nedenle insani anlama ve
uyumunu artirmaya yonelik c¢abalar daha ¢ok yasanan sorunlara
odaklanmistir. Bununla birlikte 1990’lardan itibaren, psikoloji alaninda
yapilan arastirmalarin sadece olumsuz yasantilari anlamaya ya da bunlarin
etkilerini ortadan kaldirmaya yoénelik olmadigini séylemek miimkiindir.
Son on yilda mutluluk (Happiness), iyilik hali (Wellness), iyi olus (Well-
being) gibi kavramlar psikolojinin inceleme konusu olmustur. Mutluluk,
iyilik hali, iyi-olus, kavramlarin bir takim degiskenlerle iliskisi aragtirtlmasg
ya da bireylerde pozitif 6zelliklerin artirilmasma yonelik psiko-egitim
programlar gelistirilmis ve programlarin etkililigi arastirlmastar.

lyi-olus kavrami, genel olarak biligsel ve duyussal olmak tizere iki boyutta
incelenmistir. Duyussal boyut, olumlu ve olumsuz duygulara
odaklanurken, bilissel boyut daha ¢ok genel ve 6zel yasam alanlarma iliskin
doyumla acgiklanmistir. Bir baska deyisle, iyi-olus kavrami, insanlarin
olumlu ve olumsuz duygusal durumlarini, yasam doyumlarini ve 6zel
alanlarindaki doyumlarini iceren genis bir kavramdir. lyi-olus kavramin
acgiklamaya yonelik, alt1 bilesenden olusan teorik bir model 6nerilmistir. Bu
bilesenler; kendini kabul, baskalariyla olumlu iliskiler kurma, otonomi, cevrey:
kontrol etme, yasama amact ve kigisel gelisimdir. Bu ¢ok boyutlu model, olumlu
fonksiyonlari, Erikson'un psikososyal gelisim dénemleri ve Maslow'un
kendini ger¢eklestirme kavrami ile biitiinlestirmistir. Bu model iyi-olus
kavraminin teorik temel eksikligine tepki olarak ortaya konmustur.
Birbirleriyle orta derecede iliskili alt1 yap: tanimlanmis olmasma ragmen,
birbirinden yeterince bagimsiz ve ayr1 yapilar olarak goriilmiislerdir.

Avrupa’ya goc eden Tiurk Ailelerinin tglincii kusak genglerinin iginde
yasadiklar1 kiiltire uyum saglamis gortinmelerine karsin, iistesinden
gelmeleri gereken sorunlar halen devam etmektedir. Sekizinci Bes yillik
kalkinma plani, Ozel Ihtisas Komisyonu Raporu’na gore “egitimde
esitsizlik” stiregelen onemli sorunlardan bir tanesidir Belgika, Almanya
gibi cok sayida Tirkiin yasadigi Avrupa Ulkelerinde, o iilkelerin kendi

~gengleri ile karsilastirildiginda yiiksek 6gretime devam edebilen Tiirk

dgrencilerinin oranlariun ¢ok diisiik oldugu dikkati cekmektedir.
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Yasamlarinin biiyiik bir bélumtntt Avrupa tlkelerinde gegirdikten sonra,
yiiksek dgrenimleri igin Tiirkiye'ye donen genglerin iiniversite yasamlari
sirasinda iistesinden gelmeleri gereken sorunlarin, yasamlarmi Tiirkiye’'de
geciren akranlarina oranla ¢ok daha karmasik oldugu diistiniilmektedir.
Yurt diginda yasamig ve Tiirkiye'de yiiksek ogrenimlerini siirdiiren
genglerinin profillerini ortaya koyan bir ¢alismada, s6z konusu genglerin
Turkiye’de dogup biiyliyen yasitlarna oranla, ortabgretime gore
iiniversitede ders caligmaya daha ¢ok vakit ayirdiklari, daha az sosyal
etkinlige katildiklari saptanmustir. S6z konusu ¢alismadan yola ¢ikarak,
Avrupa’da yasamis ve yiiksek ogrenimlerine Tiirkiye’de devam eden
genglerin iyi olus diizeylerinin incelenmesine karar verilmistir.

Aragtirmamn Amact: Bu ¢alismada, yurt disinda en az bir yil yasamis ve
yliksek ogrenimlerini Tiirkiye'de stirdiiren iiniversite
dgrencilerinin,”cinsiyet”, “yurt disinda yasama siiresi”, “okul basaris1”,
“ailenin ekonomik durumu”, “har¢lik”, “arkadas iliskileri”, "“o6gretim
elemanlan ile iliskiler” ve “algilanan ana-baba tutumuna” gore iyi-olus
diizeylerinin degisip degismedigini ortaya koymak amaglanmigtir.

Yontem: Arastirma kapsamina, 2007-2008 ogretim yilinda Hacettepe
Universitesi dgrencisi olup, daha énce en az bir yil yurt disginda yasamis
olan ogrencilerden; Almanca, Ingilizce ve Fransizca Ogretmenligi Anabilim
dalinda 6grenim goren Sgrenciler almmistir. S6z konusu béliumler, yurt
disinda yasamis 6grencilerin en yogunlukta bulundugu béliimlerdir. En az
1-3 y1l aras1 stirekli yurt disinda yasayan 6grenciler “yurt dist yasantist olan
ogrenciler” olarak kabul edilmistir. Arastirma grubunda 35 erkek (%31,5),
76 kiz (%68,5) ogrenci bulunmaktadir. Boylece, toplam 111 o&grenci
arasgtirma grubunu olusturmustur. Ogrencilerin yaklasik %96’s1 Almanca
Ogretmenliginde okumaktadir. Ogrencilerin, yaklasik % 64'ti ise 10 y1l ve
izerinde yurt disinda yasamislardir.

Ogrencilerin iyi-olus diizeylerine iliskin veriler “Oznel Iyi Olus Olcegi” ile
elde edilmistir. Testin gecerlik ¢alismalar1 kapaminda, testin ayriciligini test
etmek igin alt-ist %27’lik puan ortalamalar: t testi ile karsilastirilmis ve
sonug anlamli bulunmustur ( £:26.88, p<.01). Ayrica paralel form gegerligi
icin, Beck Depresyon Envanteri kullanulmis. Her iki 6lgekten alinan puanlar
arasinda. 01 diizeyinde -70 degerinde zit yonlii bir iliski katsayis:
bulunmustur. Glgegin Cronbach Alfa glivenirlik katsayisi. 93, test tekrar
test glivenirlik katsayisi ise. 86'dir. Verilerin analizinde, iki grup ortalamas:
arasindaki farki test etmek igin, bagimsiz 6rneklem gruplar i¢in kullanilan
t testi, ikiden fazla grup ortalamas: arasindaki farki test etmek i¢in tek
yonlt varyans analizi  (ANOVA) kullanilmistir. Gruplar arasi farkin
kaynagini tespit etmek igin LSD ve Tukey coklu karsilastirma testleri
kullanilmistir.

Aragtirmamin Bulgulari: Verilerin analizi sonucunda elde edilen bulgulara
gore, yurt disinda yasamis tiniversite 6grencilerinin; cinsiyet, yurt disinda
kalma siiresi, ailenin ekonomik durumu ve ylksek ogretimdeki basari
algilarina  gore iyi-olus puanlart  arasinda anlamli  bir  fark
bulunmamaktadir. Bununla birlikte; Yurt disinda yasamis tiniversite
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dgrencilerinin, giinlitk hargik miktarlarina, tniversitedeki arkadasg
iliskilerine, tiniversitedeki 6gretim elemanlarr ile iliskilerine ve algiladiklart
anne-baba tutumlarma gore iyi-olus puanlart arasinda anlamli bir fark
bulunmustur. Farkin kaynagi arastirildiginda, harghk miktarmu yeterli
gorenlerle, yetersiz gorenlerin, tiniversitedeki arkadag iliskilerinin olduk¢a
iyi oldugunu ifade edenlerle, iyi olarak ifade edenlerin, tiniversite Ogretim
elamanlar: ile iligkilerinin olduk¢a iyi oldugunu ifade edenlerle, hi¢ iyi
olmadigini ifade edenlerin, yine Universitedeki &gretim elamanlar: ile
iliskilerini kismen iyi olarak oldugun ifade edenlerle, hi¢ iyi olmadigin ifade
edenlerin ve ana-baba tutumlarmin demokratik ve hoggoriilii oldugunu ifade
edenlerle, ilgisiz oldugunu ifade edenlerin, iyi olug puanlar1 arasinda
anlamli bir fark gozlenmistir.

Arastirmamn  Sonuglan ve Oneriler: Arastirmada, yurt disinda yasamus
{iniversite 6grencilerinin iyi olus diizeylerinin cinsiyete, yurt disinda kalma
siirelerine, yiiksek Ogretimdeki basari algilarina ve ailelerinin ekonomik
durumlarma iliskin algilarina gore degismedigi saptanmustir. Bununla
birlikte, har¢liklarmin “yeterli” oldugunu diisiinen 6grencilerin iyi olug
diizeylerinin, “yetersiz”  oldugunu diisiinenlere gore, tniversitedeki
arkadas iliskilerini “oldukca iyi” olarak tarumlayan 6grencilerin iyi olug
diizeylerinin, “iyi” olarak tanumlayanlara gore daha yiiksek oldugu
gorilmistiir.

Ogrencilerin tniversitedeki dgretim elemanlar1 ile iligskilerine gore
ogrencilerin iyi olus diizeyleri incelendiginde, 6gretim elemanlan ile
iliskilerinin “olduk¢a iyi” oldugunu ifade eden 6grencilerin iyilik halleri,
“hi¢ iyi olmadigim” ifade edenlere gore daha yiiksek oldugu ortaya
konmustur. Benzer bir sekilde, tniversitedeki ogretim elemanlar: ile
iliskilerini “kismen iyi” olarak tanumlayan &grencilerin iyi olus diizeylerinin,
“hi¢ iyi olmadigim” tarumlayanlara gore daha yiiksek oldugu gorilmustiir.

Ana-baba tutumlarina gére iyi olus diizeylerine bakildiginda, ana-baba
tutumlarinun “demokratik ve hosgdrilii” oldugunu ifade eden 6grencilerin iyi
olus diizeyleri, “ilgisiz” oldugunu ifade edenlere gore daha yiiksek
bulunmustur.

Arastirmada elde edilen sonuglar dogrultusunda, yurt disinda yasamis ve
Tiirkiye'de yiiksek 8grenimlerine devam eden tniversite dgrencilerinin;
kisileraras1 iletisim becerilerini artirmaya yonelik hizmetlerin sunulmasi
onerilmektedir. Bu sayede, 6gretim elamanlar: ve arkadaslariyla iligkilerini
gelistirmelerine yardim edilmelidir. Ayrica, &grencilerin har¢liklarinin
ihtiyaglarmi karsilayacak diizeye getirmek igin dtizenlemeler yapilmaly,
burs olanaklar: artirilmalidir. Anne-babalara ¢ocuklar: hangi yasta olursa
olsun, demokratik ve hosgorillit davranmalart  yoniinde egitimler
verilmelidir. Benzer gruplarla calisacak arastirmacilara, ogrencilerin
Tirkiye'ye geldikleri ilk yilda arastirma kapsamina alinmalar
onerilmektedir, '

Anahtar Sézciikler: lyi-olus, tiniversite dgrencileri, yurt disinda yasama, ana-
baba tutumu, kisilerarasi iliskiler.



